
  

We will raise the achievement of all students by creating a whānau like 

context throughout the whole school community 
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School Name:  Helensville Primary School School Number:  1306 
 
Strategic Aim: 

 

 

 
We will raise the achievement of all students by creating a whānau like context throughout the whole school community 
 
Whānau goal: Our tamariki are developing and attaining skills that can become intergenerational 

Annual Aim:  

 

 
Relationship based Learning (RbL) practices are embedded in teaching and school culture (Hauora)  

Target:  To use Relationship based Learning (RbL) practices 
Leaders of learning (teachers) are able to interact in a whānau like context to promote learning. 

 
Baseline Data:  

 

 

 
Professional Learning in 2019 in Relationships based Learning - staff and student voice showed that RbL practices 
were not embedded 
Classroom observations indicated that teachers were not using  pedagogies to enable students to regulate their own 
learning and behaviour 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

All targets were severely disrupted 
by COVID19 interruptions. 
 
 
Staff meetings were planned to 
take place at local marae. These 
were cancelled due to C19. 
 
Whānau Kahui meetings held for 
families of Māori students. 
 
 
 
End of 2019 data shared with all 
Year 5-8 students. 
 
 
 
 
 
 
Terms 1 and 4 all teachers 
observed either by Impact 
Coaches (RbL) or using 
Evaluation Associates’  Clarity 
Matrix. 
 
Staff Meetings: 
TOD: 

● Treaty of Waitangi  
● RbL  
● Te Whare Tapa Whā  

 

 
 
 
 
Meetings not held 
 
 
 
Meetings were disrupted. Small 
number of parents attended when 
they were held. 
 
 
Students were able to discuss 
data and come up with 
suggestions on how to raise it - eg 
why was writing lower than other 
areas. 
 
 
Term 1/2  
A number of teachers were at 
Stage 1. Many struggled to identify 
the difference between a learning 
intention and a task. This was 
clarified by conversation, 
modelling, and professional 
learning sessions. 
At this point, 4 teachers were 
identified as already working at 
Stage 3. Their next steps involved 
moving from the teacher being 

 
 
 

Postponed and then cancelled due 
to school closure. 

 

COVID 19 interruptions. Wider 
whānau not attending. 

 

 

 

 

 

This had a significant impact on 
teacher pedagogy. 

Reasons identified for success: 

● all working on the same 
goal 

● regular observation 
● modelling in classes 
● teachers supported 
● teachers sharing 

successes 
● teachers and students 

identifying that learning 

 
 
  

 
Attempt in 2021 
 
 
 
Continue to run and promote 
meetings 
Consider ways to get Iwi voice 
Trial new strategies to engage key 
whānau who are yet to engage 
 
 
 
 
 
 
 
 
 
 
 

● Continue this development 
with a particular goal to 
shift the pedagogical 
changes into all areas of 
the curriculum rather than 
just writing. 

● Move to Student-Led 
Conferences 
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Term 1  
● Using Learning Intentions  
● Te Whare Tapa Whā  
● Zones of Regulation  

 
Term 3 

● Te Tiriti o Waitangi  
Term 4 

● RbL - strategies for 
teaching  

● What is a Whānau like 
context?  

 
 

clear about the learning to the 
students taking ownership. 
Term 4 
All teachers had made significant 
shifts in their pedagogy. All are 
using Learning Intentions and 
Success Criteria. On the whole, 
there is clarity about the LI not 
being a task. Students are 
coconstructing SCs with teachers. 
Students are beginning to be able 
to talk about what they are 
learning. In some classes, they are 
also clear about how they will 
know when it has been learnt. 
13 teachers are currently working 
on goals to move from Stage 3 or 
increase capability in Stage 4. 
 

 

was more engaging and 
successful 

● teachers clear about next 
steps 

● self assessment was a 
major part of coaching 
sessions 

 

● Develop ways to support 
students, teachers and 
whānau to know where 
students are at in Reading 
and what their next steps 
are 

● Re-look at how we are 
doing the above in Maths 

● Re-look at using the 
student speak matrix in 
Inquiry and the Digital 
Technologies Curriculum to 
do the above 
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Planning for next year:  

 
Relationships based Learning will continue as a focus, in particular to increase whānau involvement in learning (including Student Led 
Conferences). 
Focus on clarity will extend to all curriculum areas, with Maths being an area of significant focus (to include problem solving and collaborative 
pedagogies). 
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School Name:  Helensville Primary School School Number:  1306 

 
Strategic Aim: 

 

 
We will raise the achievement of all students by creating a whānau like context throughout the whole school community 
 
Whānau goal: Our tamariki are developing and attaining skills that can become intergenerational 

Annual Aim:  

 

 
Improved Attendance 

Target:   
Every child has a minimum of 90% attendance (unless a medical certificate is received 

Baseline Data:  

 

 

 

In term 3 of 2019 attendance was highest in the week of September 16, with students attending 93.6% of half-days. 
Attendance was lowest in the week of August 12, with students attending 89.0% of half-days. Average attendance in 
term 3 of 2019 (91.6%) was lower than in the same term of 2018 (92.5%). The percentage of students attending 
regularly was highest in term 4 of 2018 (73.5%) and lowest in term 2 of 2019 (65.7%). Fewer students were attending 
regularly in term 3 of 2019 (66.1%) than in the same term of 2018 (70.0%). In term 3 of 2019, Year 3 had the highest 
percentage of students attending regularly, with 80.6% of students attending this often. Year 7 had the lowest 
percentage of students attending regularly, with 57.6% of students attending this often.In term 3 of 2019, the Asian 
ethnic group had the highest percentage of students attending regularly, with 81.3% of students attending this often. 
The Māori ethnic group had the lowest percentage of students attending regularly, with 51.8% of students attending 
this often. In term 3 of 2019, 68.4% of female students and 64.1% of male students were attending regularly. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

EveryDay Matters Data 
analysed each term 
 
New guidelines from Attendance 
Service  implemented. 
 
With a URF grant employed a 
wellness coach to work with 10 
students individually on anxiety 
related to C19 and attending 
school 
Term 3/4 

● Wellbeing sessions 
provided for 6-8 students 
(URF). Focus on strategies 
to deal with anxiety 

Term 4 
● Opportunity for attendance 

at fortnightly wellbeing 
sessions for staff 

 
As of Dec 4 2020: 
 
75.7% of students had over 90% 
attendance 
 
Of the 29 students with less than 
80% attendance, 19 are Māori 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
A small number of families kept 
students away during Level 2. 

Referrals to Attendance Service 
did not produce any change. 

Wellness coach made a difference 
for most of the students. One 
student did not engage and was 
kept at home, another did not 
attend regularly enough for the 
sessions to make an impact. 

 
 

Through Kahui Ako URF have 
secured funding to have 60 more 
sessions with students still 
displaying anxiety 
 
URF - 100 Teacher Aide hours to 
work with a group of students who 
experience anxiety and are 
working towards in all areas. 

 
Continue to work with families to 
overcome barriers to attending eg 
provision of food for students, 
provision of uniform items 
 
 
 
 
 
 
 

Planning for next year:  

 
Attendance will remain as a focus. 
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School Name:  Helensville Primary School School Number:  1306 
 
Strategic Aim: 

 

 

 
We will raise the achievement of all students by creating a whānau like context throughout the whole school community 
 
Whānau goal: Our tamariki are developing and attaining skills that can become intergenerational 

Annual Aim:  

 

 
To raise the achievement of all students 

Target:  

 

 

 
1. To raise the achievement of all students working towards in writing - with particular emphasis on Māori and                  

boys.  
 

2. To raise the achievement of all students in Place Value  
 
Place Value Concept 2 
95% of Year 7 - 8 students will achieve 15/15 at Concept 2 
95% of Year 5 - 6 students will achieve 10/15 or more at Concept 2  
95% of Year 3 - 4 students will achieve 5/15 or more at Concept 2  
 
Students will also continue to achieve at Concept 1 
95% of Year 3 - 8 students will achieve 9/9 at Concept 1 
95% of Year 2 students will achieve 5/9 or more at Concept 1 
95% of Year 1 students will achieve 3/9 or more at Concept 1 
Year 3 - 8 students will apply  place value concepts  
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Baseline Data:  

 

 

 

 
1. To raise the achievement of all students working towards in writing - with particular emphasis on Māori and                  

boys.  
 
End of 2019 OTJ Data in Writing - % At/Above 
 

 
 

2. To raise the achievement of all students in Place Value  
 
(A test was used with 4 concepts. Concept 1 should be achieved in the first few years of schooling) 

Year Male Female Māori NZ/European All 

1 75 93.5 64.7 93.5 85 

2 53.6 80 47.8 71.9 66 

3 67.7 72.4 50 78.4 70 

4 72.7 88 77.8 80 80 

5 56.1 77.8 52 73.9 66 

6 71.4 80.6 53.3 84.6 76 

7 38.7 82.6 58.9 55.9 58 

8 55.5 92 46.7 76.2 70 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
1. 
 
See first goal re work on Clarity - 
teachers and students clear about 
what is to be learnt, how they will 
know if they are successful and 
what their next steps are. 
Writing was the context for most of 
this professional learning: 

● staff meetings 
● modelling 
● observations 
● coaching conversations 
● self assessment of 

teachers 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. 
 
A management unit given to a 
staff member who also had the 

 
End of 2020 OTJ Writing Data: 
 
70% of students working At/Beyond (was 
73% in 2019) 
 
 

 
 
 
Year 8 
Concept 1: 94% 

 
COVID 19 interruptions - including 
attendance. Especially in the 
second lockdown when whānau 
were not as engaged with distance 
learning and less students were 
taking part in lessons or 
completing school work.  
 
Teachers noted more engagement 
in writing and that students had a 
clear idea of where they were at 
and where to go next. Self 
assessment of students improved. 
 
While improvement did not 
happen, there was not as much of 
a backward slide from C19  as 
anticipated. This is attributed to 
changes in pedagogy occurring 
across the year. 
 
 
 
 

 

 

 

 

Focus on writing and students  not 
making significant change - 
instead focus on pedagogy and 
ways of working that are known to 
make a difference. (See first goal) 
 
Kahui Ako funding received for 
216 Teacher Aide hours to work 
with Year 5-8 students in Literacy 
and numeracy. 
 
URF funding for a Teacher Aid to 
work for 13 weeks with Year 0-2 
students in literacy - a particular 
focus on students who had a very 
disrupted start to their education. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Year 1: 
Male: 86.2% 
Female: 90.5% 
Māori: 82.4% 
NZ/Eur: 88% 
All: 88% 

Year 2: 
Male : 55.6% 
Female: 79.3% 
Māori: 41.2% 
NZ/Eur: 88.9 
All: 68% 

Year 3: 
Male: 70%  
Female: 84.6% 
Māori: 56.3% 
NZ/Eur: 86.7% 
All: 76% 

Year 4: 
Male:56.7% 
Female: 90% 
Māori: 56.7% 
NZ/Eur: 73% 
All: 73% 

Year 5: 
Male: 60.6% 
Female: 75% 
Māori: 47.6% 
NZ/Eur: 75% 
All: 67% 

Year 6: 
Male: 46.2% 
Female: 70.6%  
Māori: 39.1% 
NZ/Eur: 69.1% 
All: 57% 

Year 7: 
Male: 62% 
Female: 68% 
Māori: 37.5% 
NZ/Eur: 78.2% 
All: 68% 

Year 8: 
Male: 48.4%  
Female: 74% 
Māori: 55.6% 
NZ/Eur: 69.7% 
All: 65% 
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role of Kahui Ako Within School 
Lead. 
In class support given, including 
modelling. 
A shared resource folder was set 
up to allow access to activities or 
information that would directly 
support this goal.  
Students surveyed in target 
classes 
 

Concept 2: 47% 
 
Year 7 
Concept 1: 94% 
Concept 2: 17% 
 
Year 6 
Concept 1: 89% 
Concept 2: 63% (10+ out of 15) 
 
Year 5 
Concept 1: 73% 
Concept 2: 48% (10+ out of 15) 
 
Year 4 
Concept 1:  52% 
Concept 2: 42% (5+ out of 15) 
 
Year 3 
Concept 1: 30% 
Concept 2: 26% (5+ out of 15) 
 
Year 2 
Concept 1: 66% (5+ out of 9) 
 
Year 1 
25% (3+ out of 9) 

 

While improvement was made it 
was not as great as hoped for.  

Some was due to C19 
interruptions. 

A survey of teachers indicated that 
links were not being made to 
problem solving and place value in 
real contexts. 

Students surveyed did not see 
Maths beyond simple 
computational operations. 
Improvement was noted in this 
area. 

Some students are able to 
accurately answer questions 
without a time limit, therefore 
being able to apply that knowledge 
to their own problem solving but 
just unable to give answers fast 
enough to pass the test.  

Change the focus from teaching 
place value as a stand alone item. 
Focus on problem solving and 
collaborative maths. 
 
Teacher given a management unit 
for this. 
Teacher given Kahui Ako Within 
School role. 
 
Year 5-8 teachers engaging in 
DMIC professional learning - 
including in class mentoring and 
observation. (Massey University) 

Planning for next year:  

Focus on clarity will extend to all curriculum areas, with Maths being an area of significant focus (to include problem solving and collaborative 
pedagogies) 
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School Name:  Helensville Primary School School Number:  1306 

 
Strategic Aim: 

 

 

 
We will raise the achievement of all students by creating a whānau like context throughout the whole school community 
 
Whānau goal: Our tamariki are developing and attaining skills that can become intergenerational 

Annual Aim:  

 

Integration of Digital Curriculum 

Target:  

 

 

 
Digital Curriculum will be implemented 

Baseline Data:  

 

 

 

 
Teacher survey (Feb 2020): 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
TOD and staff meeting  - Digital 
Curriculum 
 
In class support for teachers on 
using digital technologies as part 
of everyday practice. 
 
Introduction of a kids speak matrix 
based on the Digital curriculum. 
 

 

 

 
 

 
 

 

 

Despite the interruption of C19 
teacher pedagogy is showing a 
change. 

Having a kids speak matrix that 
breaks down the progress 
outcomes gave teachers 
confidence and helped with their 
clarity. 

Having this as a whole school 
focus - giving time for teams to 
work together to plan 
implementation of the new 
curriculum.  

Giving staff simple, practical ways 
to get started with this in their own 
classrooms.  

Staff collaboration to draw on one 
another’s strengths.  

Distance learning played a small 
role in supporting progress as 
some teachers and students were 
trialling new ways of sharing their 
knowledge and learning with one 
another, seeing the value in digital 
platforms and knowing how to 
work these.  

 
A management unit has been 
given to a staff member to have 
this as a focus area. 
 
Using the kids Speak matrix with 
students so they are clear about 
the learning. 
 
Have a system in place to support 
new staff (those coming in during 
the year) to implement the 
curriculum. 
 
Consider ways to inform the 
parent community about the Digital 
Curriculum. 
 
Look at ways to network with 
communities outside of the school. 
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Planning for next year:  

 
Focus on clarity will extend to all curriculum areas 
 


